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2XEOI00MOG ZUPTTEPIANTITIKWY AVAAUTIKWYV MpoypappaTwy oTnVv
Avwrartn Ektraideuon: Ao tov Avaotoxaoud otn Apdon

KaAia Karoaumroédkn-Hodgetts (2025)

MéAog Akadnuaiknic Emirporrng KEAIMA TOTT

Ta TeAeutaia Xpovia, N AVAYKN VIO CUMTTEPIANTITIKEG, (QOITNTOKEVTPIKEG  TTAIDAYWYIKES
TPOCEYYIOEIG OTNV AVWTATN EKTTAIOEUON €xel TTAWEl va aTTOTEAEI aTTAWG QIAN0DOEIa Kal £XEl
avadeixBei wg OUCIOOTIKN TTPOKTIKN avaykaidétnta. Kabwg o1 @oitnTikoi TTAnBucuoi yivovral
ohoéva Kal TTo  TToIKINOPop@ol, Ta PéANn AEM kalolvtal, aAAG Kol €vOuvaAPwWVOVTAl, VO
ETTAVOOXEDIAOOUV TA AVAAUTIKA TOUG TTPOYPAUMAT WOTE OXI JOVO VO avTaTToKpivovTal OTn
Ola@opeTIKOTNTA OAAG Kal va Tnv avadeikvuouv. To TTpoo@aTto ouyypaupa /nnovative Faculty
Development towards Inclusive Student-centred Pedagogy (IScP) (van der Rijst & Fernandez
Diaz, 2025) TTpo0@£pel TEKUNPIWUEVA JOVOTTATIO VIO TOUG TTAVETTIOTNUIAKOUG TTOU ETTIOILUKOUV VA
uioBetioouv autriv TN petapacn. H mmapouoa avaAucn amooTdlel BACIKA CUUTTEPACHATA TOU
OUYYPAUUATOG, UTTOOTNPICOVTOG TOUG BIDACKOVTEG O€ TPEIG TIPAKTIKEG BIOOTACEIG: (1) aglotroinon
NG apoifaiag Trapartipnong dI0aoKAAIaE w¢g aAPeTNPIag yIa TOV CUUTTEPIANTITIKO OXEDIAOUO
QVOAUTIKOU  TTPOYPAMMOTOG, (2) evappovion Twyv OouviIoTwowv Tng OI0aKTéAG UANG  ME
OUMTTEPIANTITIKA TTaidaywyikd TrAaiola, kai (3) e@apuoyn TNG €PeUvVNTIKAG dpAong yia Thv
agloAdynon kai TNV EENIEN TNG BIBAKTIKAG TTPAENG.

1. H ApoiBaia NMapatipnon wg ApeTnpia yia Tov ZUPTTEPIANTITIKO ZXeS100M6 AVOAUTIKOU
Mpoypdaupartog

2uxvd oTnv avwTtaTn ekTTaideucn, n diIdackaAia TTapapével pia 1I81wTIKA, adlagavhg dladikaaoia.
To Kepdhaio 5 tou eBook, 1Tou uttoypdeel n Katsampoxaki-Hodgetts, avamAaioiwvelr tnv
TTapatApnon atmd opoTigoug OxI wg TTOTITEIA, AAAG w¢ apoifaio, diaAoyikd epyaAeio avadeigng
TWV adIoPATWY UTTOBECEWY TTOU PEPOUME Yia Tn OIOOKTIKI, TOV OXEOIOOUSG HaBnuUdTwy Kal Tn
QOITNTIKA cUuppeTOX. AvTi va €0TIAlel atToKAEIOTIKA oTnV TTapddoan TnG UANG, TO KEQAAQIO KAAEI
Toug BIOACKOVTEG va AEIOTTOINCOUV TNV TTAPATAPNON WG HECO QVAOTOXAOMUOU TTOU avadEIKVUEI
QAVIOOTNTEG KAl TTAIOAYWYIKA TUPAEG YWVIEG.

MapouaoiadovTal Tpia PovTéAa TTapatipnong: agiohoyikd, avamTuiakd kal auoifaio. To TpiTo, N
auolBaia  TTaparipnon, amodelkvueTal  1I0IQITEPA  YOVIMO WG  TTPOG TNV TTpowenon
CUMTTEPIANTITIKWY TTpoceyyioewyv. EvBappuvel Tn ouvadeA@iki oulATtnon, ox1 MOvo yia To T
d10dokeTal, aAAG Kal yia TO TWC, O€ TToIoUC, KAl yiari. Méoa atrd auTtd To TTpicua, n TTapaTiEnon
TTUPODOTEI KpioINa EpwTAMATA TTOU fonBoUv Tov TTapATNENTH VA QVOOTOXACTEI Kal va BEATIWOEI:
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lole¢ WVES KUPIapXOUV OTO EKTTAIOEUTIKO UAIKO Kai OTIS OUCNTAOEIS,
Emirpémrouv ol poppég aéloAdynong ae 6Aoug Toug @oitnTéS va emodeiéouv Tnv mpoodo Toug;
lw¢ evraooovral 1) atrokAgiovral o1 TEPIBWPIOTTOINUEVES OTTTIKEC OTO TTEPIEXOUEVO;

2nUavTikG cival T uéAn AEN avépepav TTWG TETOIEG OUVOMIAIEG 08rynoav O OUCIACTIKEG
avaBswpnoelg TG dIdakTéag UANG, OTTWG N EVOWPATWON avVAoTOXOOTIKWY dpacTNPIOTATWY, N
TToIKINOJOp@ia 01O UAIKG, Kal n YETARAoN atmd HOVOAOYIKEG DIAAEEEIC o€ TTIO OIOAOYIKEG UOPPEG
d1daokaAiag. H apoifaia TTapatipnon yivetal £701 TTUAN YIO TOV CUPTTEPIANTITIKG avaoXeDIOONO
TOU TTPOYPANKATOG OTTOUdWYV, AYKUPWHEVN GTNV KABNUEPIVA OIBAKTIK TTPAEN.

To emwépevo BApa: AnuioupynoTe évav KUKAO auolfaiag TTapatipnong e ouvadEéA@oug atrd
Ola@opeTIkK& yvwaoTIkA TTedia. MapartnphoTe amd Kolvou PJaBAuaTa, avacToXOOoTEITE aTTd Kolvou,
XPNOILOTTOIVTAG £va KOIVO TTPWTOKOAAO TTapaTthpnong BACIOUEVO GE QPOITNTOKEVTPIKEG APXEG
(17.X., @WVA, ETTIAOYA, AVATTAPACTACH, AVATPOPODdATNON).

2. Tekunpiwpévn Evapuoévion Twv ZuvioTwowyv TG AidakTéag "YAng

Edv n mTapartpnon €vePYOTIOIEl TOV AVOOTOXAOMO, N EOKEUPEVN EVAPUOVION TWV CUVIOCTWOWYV
NG UANG €€acalilel OTI 01 CUUTTEPIANTITIKEG Agieg EvOowaTWVovTal aTNV TTPAEN. 210 KepdAaio 2
(Marin & van der Rijst), Tapouoidetal €va ohokAnpwpévo lMAdgiolo Ikavoritwy MeAwv AETT yia
OUNTTEPIANTITIKEG (POITNTOKEVTPIKEG TTPOCEYYIOEIG, JE AUECEG TTPOEKTACEIC yIA TOV OXEDIAONO
UANG. Kupia onpeia:

Ma6énoiaka AmroreAéouara: AIOTUTTWOTE TA PE eueAIgia kKal duvaTdTnTa egaTopikeuong. MN.x.,
QaVvTi VIO «YPAWE PIO EPEUVNTIKNA EPYATia», TTPOTEIVETE «TTAPOUCIACE TO EUPHHATA COU YPATITWG,
TTPOPOPIKA ] TTOAUTPOTTIKAY.

EmiAoyn Mepigyopévou: EAEYETE av TO UAIKO evioUEI TTOMITIOMIKA, ETTIOTNUOAOYIKA Kal
yAwooikA TToikiAopop@ia. MNoia TTapadeiypaTta kal Bewpieg Kupiapyxolv; MNwg utropei va eTekTadei
TO PACUQ;

Ai1dakTikég ZTparnyikég: EvowpatwoTe diagopoTtroinuévn didackaAia, apxéc KaBoAIkoU
oxedlaopou, Kal dpacTnPIGTATEG CUVEPYATIKAG NABNONG TTou TTPodyouv Th @WVA Kal TV
autovouia Twv @oitnTwv (BA. etTiong Kravale-Paulina et al., Keg. 1).

A&10Ab6ynon: Y100eTOTE TTOAUTPOTTIKEG, DIAUOPPWTIKEG HOPPES agloAdynong. 1o KepdAaio 3, ol
Hellstén & de Jonge uttootnpifouv 611 N aloAdynon UTTOPEi va gival O TTI0 ATTOKAEIOTIKOG TOPEQG
TOU PaBRPaTOG av dev eTTAvVaOXEOIOOTEI GUVEIONTA.
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‘Eva ouptrepIANTITIKO syllabus dev onuaivel ammAwg TTEPICTOTEPO «TTOIKINOUOPPO TTEPIEXOUEVOY,
OAANG EVOWMATWON TNG EKTTAIOEUTIKNG 100TNTAG OTNV OPXITEKTOVIKI TNG MABNCIOKAG EUTTEIPIACG.
‘Eva XapakTnpIoTIKO TTapAdelyua agopd TNV avadiapnop@wan TEAIKWY epyaciwy, OTToU avTi yia
Mia TTapadoadiakf epyacia, ol QoITNTEC TTPOCKARBNKav va ouv-oxedidoouv Tn Hopen NG
agloAdyNoN g Toug, emIAéyovTag avaueoa o€ podcast, infographic ) koivoTiké épya.

To emduevo Brua: Xpnoiyotroijote 10 MAgioio Ikavotritwy Tou COALITION yia va aglohoyfoeTe
T0 Tpéxov syllabus cag. Xaptoypa@rioTe Ta PABNOIOK& OTTOTEAECOUATA, TO TIEPIEXOMEVO, TIG
dpaCTNPIOTNTEG KAl TIG AGIOAOYAOEIG WG TTPOG BEIKTEG OTTWG N eueAigia, n avatmapdoTaon Kal o
OUMMETOXIKOG OXEDIOTUOG.

3. EpeuvnTiki Apdon: AvaAuTiké Mpdypappa otnv Mpdaén

H epeuvnTiky dpdon, 6Twg TTapoucidletal oto Kepdhaio 7 amd Tig Katsarou kal Fernandez
Diaz, cival iowg 10 MO 10XUPO €pyalcio TTou OI0BETEI O TTAVETTIOTNMIAKOG OIBACKWY Yia va
TTEIPAUATIOTEl, VO TEKUNPIWOEI KAl va BEATIOTOTTOINCEI CUUTTEPIANTITIKEG KAIVOTOMIEG. AvTi va
QVTIMETWTTICETAI O OXEDIAONOG TOU HaBnuaToS w¢ epdmal diadikaagia, n epeuvnTik dpdon
avayvwpilel TNV TN wg Xwpo diepelivnong Kal JETAOXNMATIONOU. Baoikég apxEc:

Evromoudg evog mediou avnouxiag OXETIKO UE TN OUUTIEQIANWN (TT.X., XQUNAR CUUUETOXN
TTOWTOETWV).

2xed1aoog uiag oroxeupévng mapéuBaons (1.x., KUkAor d1aAdyou ue kabodriynon amd
OUUQOITNTEG).

2UAMoyn kai avaAuan Sedouévwy (T1.X., QvaoToxaoTIKG NUELOAOYIQ, LoTiBa OUUETOXAC).
KpITIKO¢ avaoToxaouog kai avabswpnon tng mapéuBacng.

To KUKAIKO PovTéNo oxedidlw — dpw — maparnpw — avaoroxaloual — avaocxediadw Ol1ao@aAilel
6Tl 0 avaoxXedloopog Tou avaAuTikKoU TTpoypdpuaTog Baciletal o€ euTTEIPIKA  dedopéva.
EmitTAéov, KOAAIEPYET TNV TTPOKTIKI EPEUVNTIKI AUTOVOWIa Twv JeAwv AET.

‘Eva TTapadelyhaTIKO gyxEipnua Tou TOPoU TTEPIypd@el TTwG Mia dIdAKTIKF opdda avaoxediaoe
£va EI00YWYIKO pddnua e Baon Tn ouv-dnuioupyia Bepdtwy atrd Toug idloug Toug goitnTég. H
avaAuon Ocdouévwy  (epwTnUATOAOYIQ, TIOPATNPMCEIG, AVAOTOXOOMOI) £0€ie auénon oTn
OEOEUO TWV QOITATWY, 181AITEPA GOWV TTPOEPXOVTAV aTTO TTEPIBWPIOTTOINWEVES OUAOEG.

To emduevo BAua: =eKIVAOTE PE MIO MIKPAG KAipakag trapéuPBaon. EMAEETE pia TITUXA TOU
MaBrnuatog (T.x., 106TNTa OTnVv agioAdynon, avaTpo@oddTnon, CUUMETOXM), €QAPUOOTE dia
aAAayn, Kol avaAUoTE Ta OTTOTEAECUATA HECW TWYV POITNTIKWY AVACTOXOOUWY 1) TTPOIOVTWV.
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ZupTtrEpAopaTa

O oxedlooPOG CUUTTEPIANTITIKWY AVOAUTIKWY TTPOYPAPUATWY &gV gival ouvTayr] oUTe ATOMIKG
gyxeipnua. Eival pia ouAAoyIKr, avaoToxaoTiKA Kal ouvexng diadikacia. To ev Adyw cuyypauua
Oev TTpoo@épel aTTAWG BewpnTikd TTAaicIa, oAAG Siapopwvel éva Opaua yia Tnv avwTartn
EKTTAIOEUON WG XWPO dIKAIOOUVNG KAl CUUTTEPIANYNG, OTTou TO curriculum yivetal gpyaleio
KOIVWVIKAG CUMMETOXNG. MNa va TTpOXwPrOOoUE:

lNaparnpouue Kai TaparnPoUUAaTE UE TTEQIEPYEIA, OXI UE TTPOKATAANWN, UE OTOXO TOV
avaaroxacuo Kai v BeAtiwon Tou raparnentn.

Evappovidouue 1o avaAutikd mpdypauua oxi HOVO w¢ TTPOS TO TTEPIEXOLEVO, AAAG Kal w¢ TTPOC TIC
o1adikaoies pdbnong kai tnv maidaywyikn Tou giAocogia.

Epeuvouue tn ik uag didackalia yia va KatavoooulE, va avabswprioouuE Kai va
avarmTuyxBouue.

H cuputrepiAnwn dev ekiva atrd TIG TTOMITIKEG, aAAG atrd Toug avBpwTtroug. Kai pidwvel étav ol
OIBAOKOVTEG TOAPOUV va dOuV TNV TIPOKTIKA TOug OXI WG OAOKANpwHEVN, aAAd wg SIopKWG
eEehNloobpevn padi e TIG POITATPIEG KA TOUG POITATEG TOUG.
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Designing Inclusive Curricula in Higher Education: From Reflection to
Action

Kallia Katsampoxaki-Hodgetts (2025)

CTL TOTT Academic Committee Member

In recent years, the imperative for inclusive, student-centred pedagogies in higher education
has moved beyond aspiration to practical necessity. With increasingly diverse student
populations, faculty are challenged and empowered to redesign curricula that not only
accommodate but celebrate this diversity. The recently published volume Innovative Faculty
Development towards Inclusive Student-centred Pedagogy (IScP) (van der Rijst & Fernandez
Diaz, 2025) provides grounded, evidence-based pathways for academics seeking to embrace
this shift. This resource distills key takeaways from the volume to support faculty in three
practical areas: (1) using peer observation to initiate inclusive curriculum design, (2) aligning
syllabus components with inclusive pedagogical frameworks, and (3) employing action research
to evaluate and evolve curricular practice.

1. Peer Observation as a Starting Point for Inclusive Curriculum Design

Too often in higher education, teaching remains a private activity. Chapter 5 of the eBook,
authored by Katsampoxaki-Hodgetts, reframes peer observation not as surveillance but as a
mutual, dialogic tool to uncover hidden assumptions about pedagogy, course design, and
student engagement. Rather than focusing only on classroom delivery, the chapter invites
faculty to use peer observation as a reflective tool to surface equity gaps and pedagogical blind
spots.

Three models of observation are presented: evaluative, developmental, and reciprocal. The
latter, reciprocal peer observation, proves especially valuable in fostering inclusive curricula. It
encourages colleagues to enter into collegial dialogue, exploring not only what is being taught,
but how, to whom, and why. When approached this way, peer observation allows for critical
questions such as:

e Whose voices are centered in course readings and discussions?
e Are assessment practices allowing all students to demonstrate learning?
e How are marginalised perspectives included or excluded through course content?
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Importantly, faculty reported that these conversations led to concrete syllabus revisions, such as
diversifying materials, embedding reflective tasks, and shifting from lecture-heavy to
discussion-oriented formats. Peer observation thus becomes a gateway to inclusive curricular
thinking, anchoring the reflective process in lived pedagogical practice.

Actionable Insight: Establish a peer observation circle across disciplines. Invite colleagues to
co-observe and co-reflect on teaching sessions with a shared lens of inclusivity. Use a common
observation protocol aligned with student-centred principles (e.g., voice, choice, representation,
feedback).

2. Evidence-Based Alignment of Syllabus Components

If peer observation initiates reflection, intentional alignment of syllabus elements ensures that
inclusive values are realized in practice. Drawing on Chapter 2 (Marin & van der Rijst), the
eBook outlines a comprehensive Faculty Competence Framework with clear implications for
syllabus design.

Key takeaways include:

Learning Outcomes: Frame outcomes that are flexible and personalized. For instance, instead
of “write a research essay,” offer “communicate research findings through a written, oral, or
multimedia format.”

Content Selection: Audit content for cultural, epistemological, and linguistic inclusivity. Does
the syllabus privilege certain traditions, regions, or worldviews? If so, how can this be
expanded?

Instructional Strategies: Embed differentiated instruction, universal design principles, and
collaborative learning activities that promote voice and agency (see also Kravale-Paulina et al.,
Ch. 1).

Assessment: Use diverse, formative assessments that allow for multiple means of
representation and expression. Chapter 3 (Hellstén & de Jonge) powerfully argues that
assessment is often the most exclusionary part of a course unless deliberately reimagined.

Inclusive syllabi are not just about adding diverse content but about embedding pedagogical
equity in the very structure of the learning experience. A practical example cited in the book
involves redesigning final projects: instead of requiring a formal essay, students were invited to
co-design their own assessment mode aligned with core outcomes, ranging from podcasts to
infographics to community-based presentations.
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In this website, you can use the COALITION Faculty Competence Framework to audit your
current syllabus. Map each element (learning outcomes, content, activities, assessments)
against indicators such as flexibility, representation, and participatory design.
https://coalition-erasmusplus.com/

3. Action Research: Curriculum in Praxis

Action research, as detailed in Chapter 7 by Katsarou and Fernandez Diaz, is the most powerful
method faculty can use to trial, document, and refine inclusive curriculum innovations. Rather
than treating curriculum design as a one-off exercise, action research allows faculty to treat their
classroom as a site of inquiry and transformation.

Key principles of inclusive action research include:

Identifying an area of concern related to student inclusion (e.g., low engagement from
first-generation students in discussions).

Designing a targeted intervention (e.q., implementing structured peer-led dialogue circles).

Collecting and analyzing evidence (e.q., student reflections, participation patterns, formative
assessments).

Reflecting critically and iteratively refining the intervention.

This recursive model of plan—act-observe—reflect—replan ensures that curriculum reform is
grounded in actual student experience. Moreover, as the authors argue, action research
cultivates faculty agency, empowering educators to act as scholars of their own practice.

The book offers several compelling examples. In one, a faculty team restructured an
introductory course by embedding student co-creation into the design of weekly topics. They
gathered data through surveys, reflective journals, and class observations, documenting
increased student ownership and deeper engagement, especially from previously marginalized
groups.

Next step: Start with a small-scale inquiry. Choose one aspect of your course (e.g.,
participation, assessment equity, student feedback mechanisms), implement a change, and use
student artefacts and reflections to examine impact.
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Key Takeaways

Designing inclusive curricula is neither a fixed formula nor a solitary endeavor. It is a
collaborative, iterative process informed by reflection, dialogue, evidence, and care. This eBook
offers more than just frameworks; it offers a vision of higher education where teaching becomes
a space for justice, and curriculum becomes an instrument for belonging.

To move forward, faculty are encouraged to:

Observe and be observed with curiosity, not judgment.

Align curricula with inclusive values not only in content but in structure and pedagogy.
Research their own classrooms not to prove, but to understand, iterate, and grow.

Inclusion begins not with policies, but with people. And it takes root when faculty dare to look at
their practice not as finished, but as unfolding together with their students.
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